The purpose of this study was to examine differences in career development among four ethnic groups and two age groups of community college students in regard to their career goals, career preparation actions, and the number of job seeking strategies utilized. Data were obtained from the Beginning Postsecondary Students Longitudinal Study (BPS: 90/94) of the National Center for Educational Statistics (NOES), U.S. Department of Education. Results suggest that there are statistically significant differences among the ethnic groups in six of the seven career goals; however, there are no significant differences between the traditional and non-traditional age groups in career goals. For career preparation action there are significant differences between the two age groups and also between Black/African American and White/European American students. There is no significant difference among the age or ethnic groups in the number of job seeking strategies utilized. These findings imply that student services providers, such as counselors, should be sensitive to community college students' backgrounds and experiences related to ethnicity and age. Individualized career-related workshops tailored to the career needs of specific student populations should be offered. The function of community colleges as providers of employment preparation can be enhanced by familiarizing students with accurate career information, considering students' ethnic backgrounds and their age.
Introduction
Community colleges are trying to provide effective training for the growing number of minorities and older, part-time working adults who return for retraining to maintain career variability. One of the biggest challenges community college educators currently face is being advocates for various learning strategies that help students of color. The progress of ethnic minority students is slower than the progress of white students (Henriksen, 1995) . Researchers, such as Dougherty (1994) , state that many students of color and working class students are less certain that higher education will provide them the necessary skills for work. In reality, community colleges do not "integrate" these students well into their institutions and "institutional bar riers" to academic goals have negative impacts on students of color (Henriksen, 1995) . However, Pulliams (1990) found that students with special needs can be expected to attain their educational goals if they have counselor support and encouragement. These students need to be assured that going to community college does not put them in a disadvantaged position in their educational and professional pursuits.
Conrad (1993) recommended that adult students, and especially part-time adult learners, need assistance in delineating their educational objectives. Imel (1989) concluded that teaching adults should be approached differently from teaching younger students. For example, adult students usually enter college with explicit goals and many of them are voluntary participants. As a result, they may withdraw once they find that their personal goals have been met or that their program does not motivate them. In addition, many factors impact persistence: role conflicts, family and work responsibilities, money and time constraints (Kerka, 1989) . It is easy to see why adult college students from minority backgrounds get frustrated and withdraw from college when they experience culturally insensitive faculty members or racism (Kerka, 1989) .
Necessary Support in Career Development
In addition to faculty and academic support, career counseling for older community college students of color is critical for their success.
